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Executive Summary  

The Oregon Association of Colleges for 
Teacher Education (OACTE) represents 
strength in numbers.  The leaders of 
teacher education in Oregon’s 
postsecondary degree granting institutions 
work together to ensure that all beginning 
teachers are the finest educators that all 
students deserve.  In 2013, the leaders of 
OACTE applied a statewide lens to 
evaluate educator preparation programs.  
Current research on effective teaching and 
learning is the foundation of Oregon’s 
educator preparation priorities.   

The Interstate Teacher Assessment and 
Support Consortium’s (InTASC) Model 
Core Teaching Standards describe the 
performances, knowledge, and 
dispositions that support high achievement 
among all learners in a diverse classroom.  
Effective teachers establish a classroom 
climate and adapt their practices to 
support all learners, in response to each 
student’s unique background and learning 
style (Learner and Learning Standards); 
impart learners with subject-specific depth 
of content, along with skills for inquiry, 
critical analysis, problem solving, and 
collaborating across subject areas with 
others (Content Knowledge Standards); 
employ a range of techniques to foster 
active learning and measurable progress 
for all learners to achieve clear, rigorous 
learning objectives (Instructional Practice 
Standards); and develop their professional 
skills, knowledge, and leadership capacity 

continuously, for the ongoing 
improvement of learners and the health of 
the school community (Professional 
Responsibility Standards). 

This study operationalizes the Model Core 
Teaching Standards as the OACTE Survey 
Instrument, asking teachers and their 
supervisors to reflect on their readiness for 
a range of skills teachers need as they start 
their careers.  This report summarizes the 
results of supervisors’ responses. 

Procedures:  Supervisors 
This study is part of an ongoing program 
evaluation process to help Oregon’s 
teacher preparation programs remain 
responsive to changing classroom 
conditions.  This survey is just one of 
several sources of information to evaluate 
teacher preparation and is part of a 
comprehensive continuous improvement 
process.  The surveys that are the primary 
data source for this study were designed to 
estimate the degree to which beginning 
teachers were prepared for their first jobs. 

This project began in 2013 when OACTE 
leaders worked with an evaluator to 
develop a survey instrument that could 
measure teachers’ pre-service preparation 
for the skills and habits required to be 
highly effective on the job.  Since then, the 
survey has been administered four times:  
first in spring 2014, the second time in 
spring 2016, and the third time in spring 
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and early summer 2017.  The 2018 survey 
included 23 discrete items that describe 
observable practices of effective teachers, 
as exhibits of the principles outlined by the 
InTASC Model Core Teaching Standards.  
The total survey population included 
supervisors of 1,768 beginning teachers.   

Administrators of 287 Oregon public 
schools responded to the survey, providing 
feedback on the preparation of 537 
beginning teachers, for a total response 
rate of 30 percent at the teacher level. 

Key Findings 
The InTASC Model Core Teaching 
Standards outline the most effective 
practices, knowledge, habits, and other 
attributes that allow teachers to support all 
learners in a diverse classroom.  The ten 
Standards are categorized into four 
domain areas:  Learner and Learning, 
Content Knowledge, Instructional Practice, 
and Professional Responsibility.  

The OACTE Instrument was designed to 
measure the extent to which teachers’ 
supervisors believe their educator 
programs prepared them for the essential 
performances, skills, and dispositions laid 
out by the Standards. 

• Learner and Learning Standard:  Six 
teaching practices define the Learner 
and Learning domain.  On average, 
administrators thought teachers were 
better prepared to provide students 
equitable opportunities to learn by 

treating them differently (mean = 7.04) 
than they were to incorporate language 
development strategies to make content 
accessible for English Language Learners 
(mean = 6.50). 

• Content Knowledge Standards:  
Evaluators identified five items to define 
the Content Knowledge Standards.  
Administrators indicated that the 
strength of teachers’ average preparation 
to create experiences that require 
learners to use the correct academic 
terminology (mean = 6.97) was stronger 
than their pre-service preparation to 
assist students in analyzing subject-
specific concepts from multiple 
perspectives (mean = 6.64). 

• Instructional Practice Standards:  Among 
the six items defining teachers’ 
preparation for the Instructional Practice 
Standards, on average supervisors 
thought their beginning teachers were 
better prepared to plan instruction using 
specific Common Core Standards (mean 
= 7.16) than to use assessments to 
engage learners in monitoring their own 
progress / achievement (mean = 6.45). 

• Professional Responsibility Standards:  
On average, among the six teaching 
practices measuring Professional 
Responsibility, administrators thought 
teachers’ average preparation to 
demonstrate respect for learners and 
families, even when they were not in the 
teachers’ presence (mean = 7.57) was 
stronger than their preparation for most 
of the other 23 items measuring their 
preparation for effective teaching and 
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learning.  Conversely, administrators 
thought teachers’ preparation to develop 
connections to community resources 
(mean = 6.37) was not as strong as their 
preparation for most other skills. 

• Overall Preparation:  On a scale of one 
to ten, with one meaning poorly 
prepared as a first year teacher overall, 
and ten meaning exceptionally well 
prepared with expert level skills, half of 
respondents (50 percent) rated their 
teachers as an eight or higher.  On 
average, administrators rated beginning 
teachers’ overall preparation for the job 
as 7.09. 

• Teacher Development:  Respondents 
indicated most teachers were formally 
assigned a mentor to help improve their 
teaching (81 percent).  Two-thirds of 
teachers had the opportunity to 
participate in an induction program (64 
percent). 

• Satisfaction:  Administrators of nearly 
two-thirds of beginning teachers were 
very satisfied with their teacher’s overall 
performance (64 percent).  Most 
indicated they would hire the same 
teacher again if they had to make a new 
recommendation (86 percent). 

Conclusions 
Feedback from Oregon school 
administrators indicates that beginning 

teachers are prepared for the job.  For all 
23 indicators of effective teaching and 
learning, supervisors of more than half of 
beginning teachers rated their teacher as a 
seven or higher on a ten-point scale. 

While the OACTE Instrument has been 
developing and evolving, administrators’ 
responses have been fairly consistent year 
after year.  Since the project beginning, 
administrators have indicated their 
beginning teachers were best prepared to 
respect learners, work with their 
colleagues, participate in professional 
learning, and reflect on their practice for 
self-improvement.  Administrators have 
also consistently suggested that beginning 
teachers were not as well-prepared to 
develop connections to community 
resources and to integrate language 
development strategies than most other 
teaching practices.  

The work and achievement of students 
must be understood in the context of their 
communities.  The same is true for a 
classroom and a school.  The demands on 
effective teachers—and on schools as 
community institutions—fluctuate in 
response to the economic, political, and 
social conditions in which they are rooted. 
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Background and Purpose  

The Oregon Association of Colleges for 
Teacher Education (OACTE) represents 
strength in numbers.  The leaders of 
teacher education in Oregon’s 
postsecondary degree granting institutions 
work together to ensure that all beginning 
teachers are the finest educators for all of 
Oregon’s students. 

In 2013, the leaders of OACTE applied a 
statewide lens to evaluate Oregon 
educator preparation programs.  The 
collaborative approach provides education 
leaders the information to fine-tune their 
unique curricula and resources for pre-
service teacher candidates, while 
providing state administrative and policy 
leaders a snapshot of Oregon’s greatest 
strengths in preparing new teachers for the 
future. 

Education leaders in Oregon share a 
common vision:  to ensure that all of 
Oregon’s learners have the very best 
teachers.  Effective teachers support 
achievement among all learners who bring 
many different backgrounds, experiences, 
and strengths, and contribute differently to 
classroom environments.  Effective 
teachers learn and develop their practice 
continually to be agile in diverse and 
changing classrooms imbued with volatile 
social and political dynamics that are the 
context that shape a school and its 
community. 

Current research on effective teaching and 
learning underly Oregon’s educator 
preparation priorities.  In 2011, the 
Interstate Teacher Assessment and Support 
Consortium (InTASC) conducted a research 
synthesis and summarized the most 
effective teaching practices, knowledge, 
skills, habits, and beliefs that support all 
learners, consolidated as the Model Core 
Teaching Standards (CCSSO, 2011).  The 
InTASC Model Core Teaching Standards 
are the framework for performance 
measurement for Oregon’s preparation 
programs and practicing teachers alike, 
and are the basis of this study (Garber, 
Blasi, Love, Fifield & Haneym, 2013; OAR 
581-022-1724). 

Grounded in principles of equitable and 
effective education, the ten Model Core 
Teaching Standards describe the 
performances, knowledge, and 
dispositions that support high achievement 
among all learners in a diverse classroom.  
In brief, the Standards set expectations for 
teachers to: 

• establish a classroom climate and 
adapt their practices to support all 
learners, in response to each student’s 
unique background and learning style 
(Learner and Learning domain); 

• impart learners with subject-specific 
depth of content, along with skills for 
inquiry, critical analysis, problem 
solving, and collaborating across 
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subject areas with others (Content 
Knowledge domain); 

• employ a range of techniques to foster 
active learning and measurable 
progress for all learners to achieve 
clear, rigorous learning objectives 
(Instructional Practice domain); and 

• develop their professional skills, 
knowledge, and leadership capacity 
continuously, for the ongoing 
improvement of learners and the 
health of the school community 
(Professional Responsibility domain). 

This study operationalizes the InTASC 
Model Core Teaching Standards as the 
OACTE Survey Instrument, asking teachers 
and their supervisors to reflect on their 
readiness for a range of skills teachers 
need as they start their careers.  This report 
summarizes the results of supervisors’ 
responses to that survey.  Teachers’ 
responses are summarized separately in a 
different report.  The surveys that are the 
basis of this study complement additional 
information about the strengths and areas 
for growth in teacher preparation in 
Oregon. 

Procedures:  Supervisors  

This study is part of an ongoing program 
evaluation process to help Oregon’s 
teacher preparation programs remain 
responsive to changing classroom 
conditions.  The surveys that are the 
primary data source for this study estimate 
the degree to which beginning teachers 
were prepared for their first jobs. 

Study Population 
The population for this evaluation survey is 
beginning teachers and their supervisors.  
Beginning teachers are those who 

• completed their educator preparation 
training at an OACTE program, 

• were recommended for licensure in 
2015-16 or 2016-17, 

• worked in Oregon public schools within 
their first two years as contracted 
teachers in the 2017-18 academic year.   

The total survey population included 
supervisors of 1,768 beginning teachers. 

Instrument Development 
This project began in 2013 when OACTE 
leaders worked with an evaluator to 
develop a survey instrument that could 
measure teachers’ pre-service preparation 
for the skills and habits required to be 
highly effective on the job.  With no 
existing measures defined to indicate 
teachers’ level of skill for the InTASC 
Model Core Teaching Standards, the initial 
instrument drew from a number of 
sources, including prior surveys and 
research and policy documents from the 
Teacher Standards and Practices 
Commission (TSPC), Oregon State Board 
of Higher Education (OSBHE), Council for 
the Accreditation of Educator Preparation 
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(CAEP), the U.S. Department of Education 
(USED), and from education agencies in 
the states of Texas and Florida (CAEP, 
2013; CCSSO, 2012; Ewell, 2013; Gray & 
Brauen, 2013; Milton, Curva & Milton, 
2011; OUS 2002a; OUS 2002b; Stevens 
2011; Stevens 2012; SEDU, 2011).  Project 
leaders applied their collective wisdom to 
prioritize and cull the list of teaching 
practices and ensure that all items align 
with the ten InTASC Model Core Teaching 
Standards. 

The survey was first administered in spring 
2014, for the second time in spring 2016, 
and for the third time in 2017.  Results and 
validation testing during each survey cycle 
led to improvements in the instrument as 
well as survey administration timing and 
procedures.  Results and validation testing 
of 2017 survey responses suggested both 
the instrument and procedures are stable 
and changes should be limited to minor, 
well-focused modifications that support 
continuous improvement in data quality 
and response rate.  Few changes were 
introduced in 2018 administration of the 
survey. 

The 2018 survey included 23 discrete 
items that describe observable practices of 
effective teaching, as exhibits of the 
principles outlined by the InTASC Model 
Core Teaching Standards. 

Data Collection 
The supervisor survey was administered in 
spring 2018, at the conclusion of the 

academic year.  Evaluators sent building 
administrators an email timed to arrive 
after classes in most districts concluded for 
the summer, while most administrators 
were still completing work for the 
preceding school year.  The email included 
a URL to complete the survey online, 
reflecting on the preparation of specific 
beginning teachers. 

The survey invitations were linked to 
individual beginning teachers so that 
evaluators could provide OACTE program 
leaders with the most pertinent results for 
their institution.  Administrators who 
employed more than one beginning 
teacher received a separate survey 
invitation for each teacher.  Administrators 
were invited to complete the survey 
themselves, or forward the link to another 
individual who worked closely with the 
teacher and could provide feedback about 
the teacher’s pre-service preparation. 

A few days after data collection began, 
evaluators attended the annual spring 
conference for the Confederation of 
Oregon School Administrators to promote 
the survey and raise awareness of OACTE.  
OACTE had its own exhibitor booth 
representing members of the coalition.  
Representatives answered questions about 
the survey and about OACTE more 
generally, directed booth visitors to 
specific educator preparation programs or 
individuals when relevant, forwarded the 
survey link to two individuals who worked 
closely with beginning teachers but were 
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not building administrators, and 
distributed results of the 2017 beginning 
teacher and supervisor survey to interested 
conference participants. 

OACTE offered all respondents a $5.00 e-
gift card and selected one supervisor at 

random to receive an additional $50.00 e-
gift card.  Respondents who completed the 
survey on behalf of more than one 
beginning teacher had the opportunity to 
register to receive a gift card for each 
response submitted. 

Sample Summary 
Supervisors of 287 Oregon public schools 
responded to the survey, together 
providing viable feedback on the 
preparation of 537 beginning teachers (see 
Table 1), for a total response rate of 30 
percent at the teacher level.  Viable 

responses are those in which the 
respondent answered all questions about a 
teacher’s preparation for at least one of the 
four InTASC domains.  This response rate 
represents an increase of seven percentage 
points from the 2017 supervisor survey. 

Table 1

Survey Response by Institution
Admin of Oregon 

Teachers Licensed in 
2015-16 or 2016-17

Survey Response Response 
Rate

count % of teachers count % of response

Concordia University - Oregon 186 10.52% 54 10.06% 29.03%
Corban University 57 3.22% 22 4.10% 38.60%
Eastern Oregon University 112 6.33% 35 6.52% 31.25%
George Fox University 151 8.54% 53 9.87% 35.10%
Lewis and Clark College 78 4.41% 14 2.61% 17.95%
Linfield College 20 1.13% 3 0.56% 15.00%
Marylhurst University 27 1.53% 7 1.30% 25.93%
Multnomah University 8 0.45% 2 0.37% 25.00%
Northwest Christian University 42 2.38% 17 3.17% 40.48%
Oregon State University 181 10.24% 71 13.22% 39.23%
Pacific University 121 6.84% 34 6.33% 28.10%
Portland State University 250 14.14% 63 11.73% 25.20%
Southern Oregon University 135 7.64% 30 5.59% 22.22%
University of Oregon 120 6.79% 36 6.70% 30.00%
University of Portland 49 2.77% 13 2.42% 26.53%
Warner Pacific College 12 0.68% 3 0.56% 25.00%
Western Oregon University 219 12.39% 80 14.90% 36.53%
Total 1,768 100.00% 537 100.00% 30.37%
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Survey respondents worked in 101 districts 
throughout Oregon, representing schools 
in 31 counties.  Notably, a quarter of 
respondents worked in schools located in 
Central, Eastern, Southern, or Coastal 
Oregon (27 percent).  No responses were 
submitted from administrators in Baker, 
Hood River, Gilliam, Sherman, or Morrow 
Counties (see Table 2). 

The vast majority of respondents were 
principals (89 percent); a few assistant or 
vice principals responded (nine percent).  
Respondents who held other positions 

included superintendent or assistant 
superintendent, executive director, 
program or department director, teacher-
administrator, and mentor.  Most 
respondents supervised or worked with the 
teacher for five months to one year (57 
percent), or longer than a year (41 
percent).  Nearly all respondents believed 
the teacher whose pre-service preparation 
they were reflecting on were assigned to 
teach within their endorsement(s) (97 
percent). 

Beginning Teacher Preparation  

The InTASC Model Core Teaching 
Standards outline the most effective 
practices, knowledge, habits, and other 
attributes that allow teachers to support all 
learners in a diverse classroom.  The ten 
Standards are categorized into four 
domain areas, as described above:  
Learner and Learning; Content Knowledge; 
Instructional Practice; and Professional 
Responsibility.  The ten Standards within 

the four domains are the basis of the 
OACTE Instrument, designed to measure 
how well administrators believe teachers’ 
education programs prepared them with 
the knowledge, skills, and habits they need 
on the job. 

The evaluation team operationalized the 
InTASC Standards as four latent social 
constructs, in accordance with the four 

Table 2

Region of Administrators’ Schools

count percent

Central (Crook, Deschutes, Jefferson, Wasco counties) 36 6.70%

Coastal (Clatsop, Columbia, Coos, Lincoln, Tillamook counties) 26 4.84%

Eastern (Grant, Harney, Lake, Malheur, Umatilla, Union, Wallowa, Wheeler counties) 33 6.15%

Metropolitan (Clackamas, Multnomah, Washington counties) 182 33.89%

Southern (Curry, Douglas, Jackson, Josephine, Klamath counties) 49 9.12%

Willamette Valley (Benton, Lane, Linn, Marion, Polk, Yamhill counties) 211 39.29%

Total 537 100.00%
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domain categories.  While there are only 
ten Standards, each is complex, and 
describes an infinite number of discrete, 
observable teaching practices.  While the 
InTASC Standards synthesize the types of 
knowledge, skills, and habits of the most 
effective teachers, they cannot specify 
every opportunity, belief, or technique 
related to how teachers might perform 
them.  Latent social constructs enable 
evaluators to identify several specific 
“ingredients” that, when used together 
generally produce the desired results, even 
when used in different proportions, are 
used differently, or occasionally might not 
be available at all. 

For each of the ten Standards, the team 
identified one or more specific, observable 
teaching practices that indicates teachers 
are well-prepared for the most important 
skills within the Standard.  In total, the 
team defined 23 discrete teaching 
practices that most teachers are required to 
perform, regardless of where they work or 
how long they have been on the job.  For 
the Content Knowledge domain, the team 
identified five discrete teaching practices.  
For each of the other three domains, the 
team identified six specific practices. 

The survey asked supervisors to rate on a 
scale of one to ten how well-prepared they 
thought specific teachers were for each of 
the 23 indicators of effective teaching and 
learning.  A one meant supervisors did not 
think they were prepared at all.  A ten 
meant that in retrospect, supervisors 

believed teachers started their job with the 
skill of an expert and had very little room 
for improvement in that specific practice.  
The 10-point rating scale included a “don’t 
know” option.  Though each of the 23 
items is relevant to all teaching positions, 
supervisors may not have had the 
opportunity to observe closely as teachers 
performed all 23 of the skills. 

Learner and Learning 
The expectations set forth in the Learner 
and Learning domain summarize the 
different ways in which teachers must be 
responsive to the unique perspectives, 
strengths, and challenges of all learners  
from any background, and whose lens and 
views are painted by myriad personal 
attributes.  To be skilled across all teaching 
principles, strategies, and techniques 
teachers must excel above all in the 
Learner and Learning Standards. 

Six teaching practices define the Learner 
and Learning domain. Among the 
continuum of teachers’ average 
preparation for each item within the 
domain, administrators thought teachers’ 
preparation to provide students equitable 
opportunities to learn by treating them 
differently (mean = 7.04) was stronger than 
their average perception of teachers’ 
preparation to incorporate language 
development strategies so the content is 
accessible for English Language Learners 
(mean = 6.50) (see Figure 5).  Since the 
project’s debut in 2014, administrators 
have ranked teachers’ average preparation 
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to integrate language development into 
their practice in a lower sequence than 
other Learner and Learning practices. 

Content Knowledge 
The foundation of a rich and useful 
curriculum that supports all levels of 
learners integrates facts, procedures, 
problem-solving, critical analysis, as well 
as reading, writing, math, and synthesis 
and application of content with other 
contexts.  Arguably, the expectations of 
teachers as described by the Content 
Knowledge Standards parallel Bloom’s 
Taxonomy of Learning, a pedagogical 
model commonly used by educators to 
scaffold curriculum and measure learning. 

Evaluators identified five items to define 
the Content Knowledge Standards.  
Administrators indicated that among 
Content Knowledge skills, teachers’ 
average preparation to create experiences 
that require learners to use the correct 
academic vocabulary (mean = 6.97) was 
stronger than their preparation to assist 
students in analyzing subject-specific 
concepts from multiple perspectives (mean 
= 6.64) (see Figure 6). 

Administrators ranked teachers’ 
preparation for the Content Knowledge 
Standards in nearly the same order as 
administrators in 2017.  Administrators at 
that time, however, ranked teachers’ 
average preparation to develop activities in 
which learners work together to solve 
problems slightly above their preparation 

to use appropriate terminology, though in 
2017, the difference in their response 
between these two items was barely 
measurable.  In 2018, however, 
administrators thought teachers were 
better prepared to help students learn the 
correct vocabulary. 

Instructional Practice 
The Instructional Practice Standards 
describe the art and science that underpins 
teaching as the main conduit that connects 
a wide array of unique learners with the 
written performance expectations that 
demonstrate outward achievement to 
school leaders, parents, policy makers, and 
to learners themselves.  Teachers must be 
prepared with a bottomless sack of 
resources, strategies, and techniques they 
can adapt to the curriculum, lesson, 
student, and situation. 

Among the six skills identified to define 
teachers’ preparation for the Instructional 
Practice Standards, on average 
administrators thought their beginning 
teachers were better prepared to plan 
instruction using the Common Core 
Standards (mean = 7.16) than to use 
assessments to engage learners in 
monitoring their own progress / 
achievement (mean = 6.45) (see Figure 7).  
Overall, administrators ranked teachers’ 
average preparation for the expectations 
outlined by the Instructional Practice 
Standards in a lower sequence than the 
other three domains.  Administrators  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On a scale of 1 to 10, with 1 meaning no preparation and 10 meaning the teacher started the job with expert level 
skills with little room for improvement, to what extent was this Teacher prepared to perform each of the following 
duties required by the core teaching standards focused on . . . ?

Learner and Learning Response by Level of Preparation

0% 25% 50% 75% 100%

1 or 2
3 or 4
5 or 6
7 or 8
9 or 10

Provide students equitable opportunities to learn by treating them differently

Deliver developmentally appropriate, challenging learning experiences

Set up a classroom that motivates learners with diverse needs

Incorporate language development strategies to make content accessible to English Language Learners

Use time outside of class to develop relationships with students and learn their perspectives

Maintain effective classroom discipline

Figure 1

Content Knowledge Response by Level of Preparation

0% 25% 50% 75% 100%

1 or 2
3 or 4
5 or 6
7 or 8
9 or 10

Create experiences that require learners to use the correct academic terminology

Develop activities in which learners work together to solve problems

Design activities that require students to gather information and generate new ideas

Ensure learners apply concepts and methods of the discipline to real-world contexts

Assist students in analyzing subject-specific concepts from multiple perspectives

Figure 2
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Instructional Practice Response by Level of Preparation

0% 25% 50% 75% 100%

1 or 2
3 or 4
5 or 6
7 or 8
9 or 10

Plan instruction using specific Common Core Standards

Use technology to enhance instruction

Work with learners to design lessons that build on prior experiences and strengths

Use assessments to engage learners in monitoring their own progress / achievement

Conduct a variety of standards-based formative and summative assessments

Deliver research-based, interdisciplinary instruction

Figure 3

Professional Responsibility Response by Level of Preparation

0% 25% 50% 75% 100%

1 or 2
3 or 4
5 or 6
7 or 8
9 or 10

Demonstrate respect for learners and families, even when they are not in the Teacher’s presence

Work with colleagues to improve learner development

Reflect on and self-evaluate teaching to improve practice

Develop connections to community resources

Engage in professional learning to build skills and acquire new discipline-specific knowledge

Communicate with families from diverse backgrounds to improve learner development

Figure 4

On a scale of 1 to 10, with 1 meaning no preparation and 10 meaning the teacher started the job with expert level 
skills with little room for improvement, to what extent was this Teacher prepared to perform each of the following 
duties required by the core teaching standards focused on . . . ?
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Instructional Practice Scale Means

1 2 3 4 5 6 7 8 9 10

6.45

6.65

6.73

6.76

7.00

7.16Plan instruction using specific 
Common Core Standards

Use technology to enhance 
instruction

Work with learners to design 
lessons that build on prior 
experiences and strengths

Conduct a variety of 
standards-based formative 
and summative assessments

Deliver research-based, 
interdisciplinary instruction

Use assessments to engage 
learners in monitoring their 
own progress / achievement

overall = 
6.79

no 
preparation

expert level 
skills

Figure 7 Professional Responsibility Scale Means

1 2 3 4 5 6 7 8 9 10

6.37

6.88

7.35

7.37

7.40

7.57
Demonstrate respect for learners 
and families, even when they are 
not in the Teacher's presence

Work with colleagues to 
improve learner development

Reflect on and self-evaluate 
teaching to improve practice

Engage in professional learning 
to build skills and acquire new 
discipline-specific knowledge

Communicate with families 
from diverse backgrounds to 
improve learner development

Develop connections to 
community resources

overall = 
7.16

no 
preparation

expert level 
skills

Figure 8

Content Knowledge Scale Means

1 2 3 4 5 6 7 8 9 10

6.64

6.78

6.79

6.84

6.97
Create experiences that require 
learners to use the correct 
academic terminology

Develop activities in which 
learners work together to solve 
problems

Design activities that require 
students to gather information 
and generate new ideas

Ensure learners apply concepts 
and methods of the discipline 
to real-world contexts

Assist students in analyzing 
subject-specific concepts from 
multiple perspectives

no 
preparation

expert level 
skills

overall = 
6.81

Figure 6Learner and Learning Scale Means

1 2 3 4 5 6 7 8 9 10

6.50

6.64

6.95

6.96

7.03

7.04
Provide students equitable 
opportunities to learn by treating 
them differently

Deliver developmentally 
appropriate, challenging learning 
experiences

Set up a classroom that 
motivates learners with diverse 
needs

Use time outside of class to 
develop relationships with 
students and learn their 
perspectives

Maintain effective classroom 
discipline

Incorporate language 
development strategies to 
make content accessible to 
English Language Learners

overall = 
6.85

no 
preparation

expert level 
skills

Figure 5
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ranked the strength of teachers’ 
preparation for the Instructional Practice 
Standards in the same order as 
administrators in 2017. 

Professional Responsibility 
Effective teaching and learning is not an 
isolated experience that happens inside 
the walls of a classroom or even a school.  
Effective teachers rely on—and support—
their colleagues, supervisors, students’ 
families, the community, and their own 
continually developing wisdom.  The 
Professional Responsibility Standards 
articulate this need for teachers to work 
externally and internally so they can 
support the students in front of them. 

Administrators thought teachers’ average 
preparation to demonstrate respect for 
learners, even when students were not in 

the teacher’s presence (mean = 7.57), was 
stronger than other skills among the 
continuum of six teaching practices 
measuring Professional Responsibility, and 
among all 23 items measuring preparation 
for the InTASC Standards.  Administrators 
thought teachers’ average preparation to 
develop connections to community 
resources was not as strong (mean = 6.37) 
(see Figure 8), consistently among the 
lower ranked items since the project began 
in 2014.  Administrators in 2017 rated the 
strength of beginning teachers’ preparation 
for the Professional Responsibility 
Standards in nearly the same rank order as 
administrators in 2018, with the exception 
of reflection and professional learning.  
The difference in administrators’ ratings of 
the strength of teachers’ preparation for 
these two items was negligible both in 
2017 and 2018. 

Overall Preparation and Retention  

Teacher retention is crucial.  Teacher 
turnover negatively affects student 
learning, as well as school budgets.  
Retention, however, is most at risk during 
the first years on the job, when teachers 
have the greatest potential for growth. 

Overall Preparation 
Administrators generally thought their 
beginning teachers were prepared for the 
job.  On a scale of one to ten, with one 
meaning poorly prepared as a first year 

teacher overall, and ten meaning 
exceptionally well prepared with expert 
level skills, half of respondents rated their 
teachers as an eight or higher (50 percent).  
On average, administrators rated 
beginning teachers’ overall preparation for 
the job as 7.09. 

Teacher Development 
Pre-service preparation is just one 
influence on teachers’ decision to stay on 
the job, and administrators’ decision to 
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keep them.  Mentoring and induction 
programs can be especially important in 
supporting new teacher development and 
retention (Darling-Hammond & 
Ducommun, 2012; Raue & Gray, 2015).   

Respondents indicated most teachers were 
formally assigned a mentor to help 
improve their teaching (81 percent).  Two-
thirds of teachers had the opportunity to 
participate in an induction program (64 
percent).  Administrators of nearly all 
beginning teachers indicated they provide 
teachers time to collaborate with other 
teachers (91 percent), feedback from an 
administrator or senior educator (86 
percent), and professional learning (84 
percent). 

 

Satisfaction and Retention 
Administrators of nearly two-thirds of 
beginning teachers were very satisfied with 
their teacher’s overall performance (64 
percent) (see Figure 9).  Most indicated 
they would hire the same teacher again if 
they had to make a new recommendation 
(86 percent) (see Figure 10). 

 

Figure 9

Very satisfied

Somewhat satisfied
Somewhat dissatisfied
Very dissatisfied

Most administrators were satisfied with 
their beginning teachers. 

How satisfied are you with the overall 
performance of this Teacher?

Figure 10

7%
7%

86%

Yes
Unsure
No

If you had to make a new recommendation 
for the first time today, would you hire or 
recommend hiring this Teacher?
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Conclusions  

Feedback from Oregon school 
administrators indicates that beginning 
teachers are prepared for the job.  For all 
23 indicators of effective teaching and 
learning, supervisors of more than half of 
beginning teachers rated their teacher as a 
seven or higher on a ten-point scale. 

While the OACTE Instrument has been 
developing and evolving, administrators’ 
responses have been fairly consistent year 
after year.  Since the project beginning, 
administrators have indicated their 
beginning teachers were less well-
prepared to develop connections to 
community resources and to integrate 
language development strategies than most 
other teaching practices.  Administrators 
have also consistently suggested that 
beginning teachers were better prepared to 
respect learners, work with their 
colleagues, participate in professional 
learning, and reflect on their practice for 
self-improvement.  While the rank order of 
these Professional Responsibility practices 
shifts slightly from one year to the next, 
these four items are consistently among 
the highest rated practices for which 
teachers are prepared.  While the Learner 
and Learning expectations may be the key 

to success in working directly with 
learners in all other domains, these 
Professional Responsibility expectations 
are essential for teachers to develop 
increasingly sophisticated skills in relating 
to and supporting all of their learners.   

The work and achievement of students 
must be understood in the context of their 
communities.  The same is true for a 
classroom and a school.  The demands on 
effective teachers and on schools as 
community institutions fluctuate in 
response to the economic, political, and 
social conditions in which they are rooted. 

Above all, and perhaps most importantly, 
administrators have indicated their 
beginning teachers are best prepared to 
respect learners, even when they are not in 
the teachers’ presence.  True respect for 
others begins with esteem, and can open 
the door to learners’—and their 
communities’—greatest strengths, which 
may be drastically different from the 
communities in which teachers have 
formed their own identities. 
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Appendices 

Summary Data Tables 

InTASC Model Core Teaching Standards:  Learner and Learning 

On a scale of 1 to 10, with 1 meaning no preparation and 10 meaning the teacher started the job with expert 
level skills with little room for improvement, to what extent was this teacher prepared to perform each of the 

following duties required by the core teaching standards focused on Learner and Learning? 

Learner and Learning Learner and Learning
Provide students equitable opportunities to learn 

by treating them differently
Deliver developmentally appropriate, challenging 

learning experiences

number percent number percent

1 2 0.37% 1 1 0.19%

2 7 1.30% 2 12 2.23%

3 19 3.54% 3 16 2.98%

4 24 4.47% 4 21 3.91%

5 51 9.50% 5 47 8.75%

6 68 12.66% 6 73 13.59%

7 105 19.55% 7 107 19.93%

8 153 28.49% 8 161 29.98%

9 89 16.57% 9 78 14.53%

10 18 3.35% 10 19 3.54%

NA 1 0.19% NA 2 0.37%

Total 537 100.00% Total 537 100.00%
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Learner and Learning Learner and Learning
Set up a classroom that motivates learners with 

diverse needs
Use time outside of class to develop relationships 

with students and learn their perspectives

number percent number percent

1 3 0.56% 1 5 0.93%

2 10 1.86% 2 14 2.61%

3 23 4.28% 3 25 4.66%

4 29 5.40% 4 24 4.47%

5 32 5.96% 5 41 7.64%

6 79 14.71% 6 72 13.41%

7 122 22.72% 7 98 18.25%

8 122 22.72% 8 133 24.77%

9 102 18.99% 9 87 16.20%

10 14 2.61% 10 31 5.77%

NA 1 0.19% NA 7 1.30%

Total 537 100.00%  Total 537 100.00%

Learner and Learning Learner and Learning

Maintain effective classroom discipline
Incorporate language development strategies to 

make content accessible to English Language 
Learners

number percent number percent

1 10 1.86% 1 3 0.56%

2 26 4.84% 2 11 2.05%

3 23 4.28% 3 28 5.21%

4 37 6.89% 4 26 4.84%

5 46 8.57% 5 60 11.17%

6 70 13.04% 6 75 13.97%

7 85 15.83% 7 132 24.58%

8 129 24.02% 8 82 15.27%

9 93 17.32% 9 52 9.68%

10 16 2.98% 10 11 2.05%

NA 2 0.37% NA 57 10.61%

Total 537 100.00% Total 537 100.00%

  

OACTE School Administrator Survey, 2018 page 17



InTASC Model Core Teaching Standards:  Content Knowledge 

On a scale of 1 to 10, with 1 meaning no preparation and 10 meaning the teacher started the job with expert 
level skills with little room for improvement, to what extent was this teacher prepared to perform each of the 

following duties required by the core teaching standards focused on Content Knowledge? 

Content Knowledge Content Knowledge
Create experiences that require learners to use the 

correct academic terminology
Develop activities in which learners work together 

to solve problems

number percent number percent

1 1 0.19% 1 1 0.19%

2 5 0.94% 2 9 1.69%

3 19 3.56% 3 22 4.13%

4 27 5.07% 4 26 4.88%

5 39 7.32% 5 46 8.63%

6 75 14.07% 6 76 14.26%

7 130 24.39% 7 138 25.89%

8 145 27.20% 8 130 24.39%

9 73 13.70% 9 59 11.07%

10 12 2.25% 10 18 3.38%

NA 7 1.31% NA 8 1.50%

Total 533 100.00% Total 533 100.00%
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Content Knowledge Content Knowledge
Design activities that require students to gather 

information and generate new ideas
Ensure learners apply concepts and methods of 

the discipline to real-world contexts

number percent number percent

1 2 0.38% 1 1 0.19%

2 11 2.06% 2 13 2.44%

3 19 3.56% 3 15 2.81%

4 31 5.82% 4 29 5.44%

5 40 7.50% 5 52 9.76%

6 80 15.01% 6 80 15.01%

7 134 25.14% 7 118 22.14%

8 143 26.83% 8 146 27.39%

9 56 10.51% 9 55 10.32%

10 10 1.88% 10 11 2.06%

NA 7 1.31% NA 13 2.44%

Total 533 100.00% Total 533 100.00%

Content Knowledge
Assist students in analyzing subject-specific 

concepts from multiple perspectives

number percent

1 4 0.75%

2 8 1.50%

3 19 3.56%

4 28 5.25%

5 63 11.82%

6 78 14.63%

7 136 25.52%

8 132 24.77%

9 40 7.50%

10 10 1.88%

NA 15 2.81%

Total 533 100.00%
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InTASC Model Core Teaching Standards:  Instructional Practice 

On a scale of 1 to 10, with 1 meaning no preparation and 10 meaning the teacher started the job with expert 
level skills with little room for improvement, to what extent was this teacher prepared to perform each of the 

following duties required by the core teaching standards focused on Instructional Practice? 

Instructional Practice Instructional Practice
Plan instruction using specific Common Core 

Standards
Use technology to enhance instruction

number percent number percent

1 3 0.57% 1 1 0.22%

2 6 1.14% 2 4 0.87%

3 16 3.05% 3 24 5.22%

4 18 3.43% 4 25 5.43%

5 33 6.29% 5 36 7.83%

6 61 11.62% 6 67 14.57%

7 110 20.95% 7 134 29.13%

8 165 31.43% 8 132 28.70%

9 84 16.00% 9 7 1.52%

10 14 2.67% 10 19 4.13%

NA 15 2.86% NA 11 2.39%

Total 525 100.00% Total 460 100.00%
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Instructional Practice Instructional Practice
Work with learners to design lessons that build on 

prior experiences and strengths
Conduct a variety of standards-based formative 

and summative assessments

number percent number percent

1 1 0.19% 1 3 0.57%

2 10 1.90% 2 12 2.28%

3 21 3.98% 3 21 3.99%

4 28 5.31% 4 34 6.46%

5 51 9.68% 5 53 10.08%

6 84 15.94% 6 64 12.17%

7 121 22.96% 7 132 25.10%

8 133 25.24% 8 122 23.19%

9 62 11.76% 9 68 12.93%

10 10 1.90% 10 12 2.28%

NA 4 0.76% NA 4 0.76%

Total 525 99.62% Total 525 99.81%

Instructional Practice Instructional Practice
Deliver research-based, interdisciplinary 

instruction
Use assessments to engage learners in monitoring 

their own progress / achievement

number percent number percent

1 3 0.57% 1 6 1.14%

2 11 2.09% 2 15 2.85%

3 24 4.55% 3 23 4.37%

4 34 6.45% 4 38 7.22%

5 56 10.63% 5 60 11.41%

6 66 12.52% 6 72 13.69%

7 124 23.53% 7 138 26.24%

8 137 26.00% 8 113 21.48%

9 49 9.30% 9 44 8.37%

10 11 2.09% 10 8 1.52%

NA 12 2.28% NA 9 1.71%

Total 527 100.00% Total 526 100.00%
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InTASC Model Core Teaching Standards:  Professional Responsibility 

On a scale of 1 to 10, with 1 meaning no preparation and 10 meaning the teacher started the job with expert 
level skills with little room for improvement, to what extent was this teacher prepared to perform each of the 

following duties required by the core teaching standards focused on Professional Responsibility? 

Professional Responsibility Professional Responsibility
Demonstrate respect for learners and families, 

even when they are not in the Teacher's presence
Work with colleagues to improve learner 

development

number percent number percent

1 2 0.38% 1 4 0.76%

2 7 1.34% 2 8 1.53%

3 14 2.67% 3 16 3.05%

4 18 3.44% 4 22 4.20%

5 28 5.34% 5 28 5.34%

6 48 9.16% 6 47 8.97%

7 77 14.69% 7 88 16.79%

8 142 27.10% 8 147 28.05%

9 138 26.34% 9 131 25.00%

10 46 8.78% 10 32 6.11%

NA 4 0.76% NA 1 0.19%

Total 524 100.00% Total 524 100.00%
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Professional Responsibility Professional Responsibility
Reflect on and self-evaluate teaching to improve 

practice
Engage in professional learning to build skills and 

acquire new discipline-specific knowledge

number percent number percent

1 3 0.57% 1 2 0.38%

2 10 1.91% 2 7 1.34%

3 17 3.24% 3 14 2.67%

4 20 3.82% 4 24 4.58%

5 32 6.11% 5 30 5.73%

6 41 7.82% 6 48 9.16%

7 98 18.70% 7 100 19.08%

8 146 27.86% 8 154 29.39%

9 120 22.90% 9 115 21.95%

10 36 6.87% 10 27 5.15%

NA 1 0.19% NA 3 0.57%

Total 524 100.00% Total 524 100.00%

Professional Responsibility Professional Responsibility
Communicate with families from diverse 

backgrounds to improve learner development
Develop connections to community resources

number percent number percent

1 3 0.57% 1 9 1.72%

2 11 2.10% 2 12 2.29%

3 20 3.82% 3 26 4.96%

4 25 4.77% 4 36 6.87%

5 43 8.21% 5 65 12.40%

6 80 15.27% 6 96 18.32%

7 119 22.71% 7 110 20.99%

8 125 23.85% 8 89 16.98%

9 73 13.93% 9 52 9.92%

10 20 3.82% 10 13 2.48%

NA 5 0.95% NA 16 3.05%

Total 524 100.00% Total 524 100.00%
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Overall Preparation and Retention 

 Overall, how well prepared was this Teacher to 
perform his or her job effectively?

number percent

1 5 0.96%

2 9 1.72%

3 15 2.87%

4 27 5.16%

5 39 7.46%

6 58 11.09%

7 109 20.84%

8 143 27.34%

9 97 18.55%

10 21 4.02%

Total 523 100.00%

How satisfied are you with the overall performance of this 
Teacher?

number percent

1 - Very dissatisfied 16 3.07%

2 - Somewhat dissatisfied 31 5.95%

3 - Somewhat satisfied 139 26.68%

4 - Very satisfied 335 64.30%

Total 521 100.00%

If you had to make a new recommendation for the 
first time today, would you hire or recommend 

hiring this Teacher?

number percent

Yes 449 86.18%

Unsure 36 6.91%

No 36 6.91%

Total 521 100.00%
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InTASC Model Core Teaching Standards 

Learner Development:  The teacher understands how learners grow and develop, 
recognizing that patterns of learning and development vary individually within and 
across the cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 

Learning Differences:  The teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

Learning Environments:  The teacher works with others to create environments that support 
individual and collaborative learning, and that encourage positive social interaction, 
active engagement in learning, and self motivation. 

Content Knowledge:  The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that 
make the discipline accessible and meaningful for learners to assure mastery of the 
content. 

Application of Content:  The teacher understands how to connect concepts and use 
differing perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global issues. 

Assessment:  The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the teacher’s 
and learner’s decision making. 

Planning for Instruction:  The teacher plans instruction that supports every student in 
meeting rigorous learning goals by drawing upon knowledge of content areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners 
and the community context. 

Instructional Strategies:  The teacher understands and uses a variety of instructional 
strategies to encourage learners to develop deep understanding of content areas and 
their connections, and to build skills to apply knowledge in meaningful ways. 

Professional Learning and Ethical Practice:  The teacher engages in ongoing professional 
learning and uses evidence to continually evaluate his/her practice, particularly the 
effects of his/her choices and actions on others (learners, families, other professionals, 
and the community), and adapts practice to meet the needs of each learner. 

Leadership and Collaboration:  The teacher seeks appropriate leadership roles and 
opportunities to take responsibility for student learning, to collaborate with learners, 
families, colleagues, other school professionals, and community members to ensure 
learner growth, and to advance the profession.  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Acronyms 

AACTE:  American Association of Colleges for Teacher Education 

CAEP:  Council for the Accreditation of Educator Preparation 

CCSS:  Common Core State Standards 

CCSSO:  Council of Chief State School Officers 

COSA:  Confederation of Oregon School Administrators 

ELL:  English Language Learner 

ESL:  English as a Second Language 

ESOL:  English Speakers of Other Languages 

InTASC:  Interstate Teacher Assessment and Support Consortium 

OACTE:  Oregon Association of Colleges for Teacher Education 

ODE:  Oregon Department of Education 

OMP:  Oregon Mentor Program 

TSPC:  Teacher Standards and Practices Commission 
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